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[bookmark: _Toc234401609]General Healthcare Education
[bookmark: _Toc234401610]Personality and online learning
Source: Educational Psychology
In a nutshell: In this study a team of researchers – led by Huanyou Chai from Central China Normal University – investigated the effect of personality on online learning. They carried out a meta-analysis of 61 studies covering a total of 59,497 participants and found that “agreeableness, conscientiousness, and openness were positively associated with cognitive outcomes, while all five traits [the three above, plus neuroticism and extraversion] showed significant relationships with both behavioural and affective outcomes.”

You can read this article at
https://doi.org/10.1007/s10648-026-10178-9 


[bookmark: _Toc234401611]How do autistic healthcare students find their placements?
Source: Autism
In a nutshell: In this study a team of researchers, led by Emilie Edwards from Middlesex University, reviewed the evidence on autistic healthcare students’ experiences of clinical placements. The researchers found six studies which met their quality criteria from which four themes emerged: 

· Autistic profiles
· Sensory environments
· Disclosure and support
· Belonging and inclusion

“Students reported strengths including empathy and attention to detail, alongside challenges like sensory sensitivities and social communication difficulties. Disclosure experiences varied, and a strong sense of belonging was linked to improved mental health and academic success.”

You can read the abstract of this article at
https://doi.org/10.1177/13623613261427125 

[bookmark: _Toc234401612]Interprofessional Education
[bookmark: _Toc234401613]Personality and interprofessional education
Source: Nurse Education Today
In a nutshell: In this study a team of researchers, led by Sofia Hemle Jerntorp from Malmö University in Sweden, investigated the links between personality and students’ preparedness for interprofessional learning. The researchers studied 598 healthcare students. 281 of them were studying nursing, 199 medicine, 65 physiotherapy, and 46 occupational therapy. The students’ self-efficacy in interprofessional learning were positively correlated with extraversion and conscientiousness but were negatively correlated with neuroticism. Medical students scored less well on readiness for interprofessional learning but women scored higher than men.

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107193   


[bookmark: _Toc234401614]Going interprofessional on placement
Source: Nurse Education Today
In a nutshell: Nursing students need to be able to work alongside the rest of the healthcare team, but do they get a chance to do this when they’re on placement? In this study Paula Ince, from Australian Catholic University, led a team of researchers reviewing the evidence on this issue. The researchers found 32 articles which met their quality criteria. Interprofessional education varied in length of placement, placement settings, and educational activities. The length of interprofessional placements and activities was linked to a lack of placement availability and how much it cost the hospital. The three main settings for placements were primary health care, nursing homes, and rehabilitation wards. Most of the articles were about multidisciplinary teams created for the purposes of researching interprofessional education. A qualitative analysis of the articles found five themes: Authentic and valuable learning experience; Communication and Collaboration; Constraints and Challenges; Professional Hierarchies; Professional Identity.

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107197 


[bookmark: _Toc234401615]Medical Education
[bookmark: _Toc234401616]Have you really got consent for this?
Source: Patient Education and Counselling
In a nutshell: Consent to bedside teaching can be fraught with difficulty and in this study a team of researchers – led by Lucy-Ann O’Kane from George Eliot hospital in Nuneaton – investigated a “quality-improvement initiative to improve consent and awareness through patient education.” The researchers developed a patient-information leaflet using “adult learning theory and plain language.” There were significant improvements in the number of patients who were aware that participation was voluntary and in the patients’ knowledge of how to raise concerns. Patients’ mean knowledge score rose from 60.8% to 90.8%. 

You can read the abstract of this article at
https://doi.org/10.1016/j.pec.2026.109595 


[bookmark: _Toc234401617]What do people make of entrustable professional activities?
Source: The Clinical Teacher
In a nutshell: In medicine the concept of “entrustable professional activities,” (what you should expect resident doctors to be able to do unsupervised) has often been used as part of their assessment but what do the protagonists feel about it. That was what a team of researchers – led by Elif Bilgic from McMaster University in Canada – investigated in this study. They interviewed 10 resident doctors and 13 lecturers. “Seven themes were identified: (1) Residents and faculty describe changing emotions regarding EPA assessment experiences across implementation stages; (2) Residents and faculty feel uncertain about the educational relevance of EPAs, while procedural EPAs and assessments are perceived as more meaningful for learning; (3) Faculty and residents describe frustration when EPA assessment platforms disrupt workflow and assessment engagement; (4) Confusion and frustration arise when numerical scores do not align with feedback in EPA assessments; (5) Emotions regarding simulation-based EPA assessments depend on perceived authenticity and opportunities for learning; (6) Residents and faculty feel overwhelmed and fatigued when high assessment volume is perceived as misaligned with learning and realities of the clinical setting; (7) Sharing EPA assessment experiences with leadership and colleagues: Not as common as one might think.”

You can read the abstract of this article at
https://doi.org/10.1111/tct.70449 

[bookmark: _Toc234401618]Nurse Education
[bookmark: _Toc234401619]Does “stat and mand,” really make a difference?
Source: Nurse Education in Practice
In a nutshell: In this study Sara Dentice, from the University of Udine in Italy, led a team of researchers reviewing the evidence on “e-learning in healthcare continuing education.” The researchers found 17 studies from 16 countries which met their quality criteria and concluded that “e-learning was consistently perceived as effective in improving knowledge, confidence, attitudes and selected skills, while evidence of practice change was less consistent and only partly documented in routine care.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nepr.2026.104866 


[bookmark: _Toc234401620]Training nurses to steward antibiotics
Source: Nurse Education in Practice
In a nutshell: In this study a team of researchers, led by Enrique Castro-Sánchez from Imperial College London, carried out “a qualitative study of antimicrobial learning during clinical placements in European nursing education.” The researchers interviewed 17 undergraduate nursing students – 10 from the US and seven from Spain and found that they “ found themselves navigating what we describe as an 'educational quicksand', a shifting terrain shaped by hidden curricula and systemic opacity, a disorienting and fragmented learning space marked by unclear roles, minimally structured teaching, workload-driven deviations in practice and sparse opportunities for reflection or interprofessional learning. Overall, four interconnected themes emerged: (1) antimicrobial stewardship is marginalised in both practice and pedagogy; (2) learning is self-directed and fragmented; (3) embodied learning and the role of modelling: between hesitation and enactment; and (4) students aspire to stewardship roles despite systemic constraints.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nepr.2026.104864 


[bookmark: _Toc234401621]Can NICO soup up nurses’ computer training?
Source: Nurse Education Today
In a nutshell: NICO stands for Nurse Informatics Competency Organizational – a model which “provides a structured framework for competency development in nursing informatics.” In this study a team of researchers – led by Yuan Chen from Xiamen University in China – studied the “effectiveness of a NICO model-based nursing informatics course in improving nursing informatics competency among first-year undergraduate nursing students.” 80 students took part in the study. 40 of them “received NICO-based project management training in addition to computer literacy,” whilst the rest “received general computer courses only.” The researchers found that the students who received the NICO training “showed significantly greater improvements in nursing informatics competencies compared with those in the control group… Significant gains were observed in informatics roles, basic computer knowledge and skills, and wireless device competencies… No significant differences were found in applied computer skills or clinical informatics attitudes.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107187 


[bookmark: _Toc234401622]What do midwifery students make of continuity of care?
Source: Nurse Education in Practice
In a nutshell: Midwifery continuity of care (MCoC) is designed to provide the same midwife in charge throughout an entire pregnancy and in this study a team of researchers – led by Maria Lindqvist from Umeå University in Sweden – investigated midwifery students’ perspectives on it. The researchers found that “midwifery students held strong and positive views about the importance of MCoC and many were interested in working in such a model. However, some expressed concerns about work-life balance.” Four themes emerged from the students’ free-text responses which were “Developing confidence in the professional role, Enhancing midwifery skills and expertise, Stronger relational bond and Challenging work conditions.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nepr.2026.104873  


[bookmark: _Toc234401623]Does stirring the pot make things come to the boil quicker?
Source: Nurse Education Today
In a nutshell: In this study Amina Suleiman Rajah, from Bayero University in Kenya, led a team of researchers investigating the merits of these contrasting approaches on nursing students’ academic achievement. Two different cohorts of students took part in the study. One cohort received a traditional blend of lectures followed by question-and-answer sessions. The other cohort were poked and prodded with “structured cycles of goal clarification, guided information seeking, peer sense-making, and formative feedback.” The latter cohort “achieved higher post-test scores and larger gains than the lecture cohort … and greater mean gain … and the adjusted between-group difference remained significant after controlling for baseline scores.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107192            


[bookmark: _Toc234401624]Can you really debrief yourself?
Source: Nurse Education Today
In a nutshell: In this study a team of researchers – led by Sabrina de Oliveira Carvalho from the Federal University of Piauí in Brazil reviewed the evidence on self-debriefing. The researchers found 13 studies which met their quality criteria. “Self-debriefing was predominantly implemented in virtual simulation contexts and commonly structured through theoretically informed reflective questions. Considerable variability was identified in session duration, instructional guidance, and feedback mechanisms, including video review, simulator-generated reports, and peer input. While self-debriefing was frequently used as the only strategy to promote autonomy, several studies suggested enhanced outcomes when it preceded facilitated debriefing.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107175 


[bookmark: _Toc234401625]Mobile microlearning and patient safety
Source: Nurse Education in Practice
In a nutshell: In this study a team of researchers – led by Zahra Khosravi from Baqiyatallah University of Medical Sciences – investigated the “effects of mobile microlearning on patient safety competency in nursing students.” 70 nursing students took part in the study. 35 of them “received a one-month patient safety training program delivered through mobile microlearning, including short videos, infographics and concise educational materials shared via social media platforms. The control group received no training during the study period.” The researchers found that the microlearning group “demonstrated significant improvements in total knowledge, attitude and skill scores.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nepr.2026.104880 


[bookmark: _Toc234401626]Time management and deep learning
Source: Nurse Education Today
In a nutshell: In this study Xinyue Niu, from Zhejiang Chinese Medical University, led a team of researchers investigating the links between “time management disposition,” and deep-learning ability in 238 nursing students. The researchers found that “deep learning ability was significantly and positively correlated with time management disposition… and self-efficacy. There was also a significant positive correlation between time-management disposition and self-efficacy, and self-efficacy partially mediated the relationship between time-management disposition and deep learning. Interesting student leadership roles negatively affected deep-learning ability.

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107198 


[bookmark: _Toc234401627]Preparing nursing students for disaster
Source: Nurse Education Today
In a nutshell: In this study Merav Ben Natan and Yelena Hazanov from Tel Aviv University reviewed the evidence on “how nursing education programmes prepare students for disaster response, crisis situations, and conflict-related healthcare delivery.” The researchers found 12 studied which met their quality criteria. “Four main domains emerged: disaster preparedness competencies, educational strategies for crisis training, psychological and contextual challenges in crisis and conflict environments, and nursing students' willingness to participate in emergency response. Overall, students reported positive attitudes toward disaster response but variable levels of perceived preparedness and practical competency. Structured training programs and experiential learning approaches were associated with higher perceived readiness.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107194 


[bookmark: _Toc234401628]Teaching nurses gerontology – is integrated or stand-alone better? 
Source: Nurse Education Today
In a nutshell: Is integrated or stand-alone the best way of teaching nursing students about looking after older people? That was what a team of researchers – led by Kelly Henrichs from the University of Colorado College of Nursing – investigated in this study. They compared two groups of students. One group took a stand-alone gerontology course whereas the other group had gerontology integrated throughout the curriculum. The researchers found that “students in the stand-alone course achieved significantly higher knowledge scores and more positive attitudes toward older adults across all time points compared to those in the integrated curriculum. While both groups showed improvements in knowledge and attitude over time, attitude consistently predicted stronger intent to work with older adults.” One statistical model found that the more students knew about older people the less inclined they were to work with them. However, “most intent questions remained stable across time points, with some showing slight declines six months after graduation.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107196 


[bookmark: _Toc234401629]Innovation, creativity and self-directed learning
Source: Nurse Education Today
In a nutshell: In this study Xinjun Jiang, from Hainan Medical University in China, led a team of researchers investigating the links between self-directed learning ability, creative self-efficacy and innovative ability in a four-year study of 163 nursing students which tracked them from their first year to their graduation. The researchers found that “self-directed learning ability demonstrated sustained associations with innovative ability across four academic years, whereas creative self-efficacy was more strongly associated with innovative ability during the early stages of nursing education.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107189 


[bookmark: _Toc234401630]The loneliness of the long-distance learner
Source: Nurse Education in Practice
In a nutshell: In this study a team of researchers – led by Stacey D. Green from the Joe C. Wen UCLA School of Nursing in Los Angeles – investigated “social isolation in remote nursing education.” The researchers reviewed all the evidence and concluded that “there is a significant correlation between loneliness and impaired social and academic functioning among learners in remote nursing programs, mirroring loneliness and social isolation in the workforce. Specific interventions are identified as effective in enhancing social connections and providing support. The review highlights the necessity of integrating social interaction strategies into online curricula.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nepr.2026.104881 


[bookmark: _Toc234401631]Thumbs up for AI?
Source: Nurse Education in Practice
In a nutshell: In this study Linda Nugent, from Fakeeh College of Health Sciences in Saudi Arabia, led a team of researchers attempting “to map current evidence on AI integration in nursing education, identifying pedagogical applications, learning outcomes, future research directions.” The researchers found nine studies which met their quality criteria. “AI tools including ChatGPT, MindMeld NLP and Deepgram were applied mainly as pedagogical enhancers providing simulation, adaptive feedback and reflective learning support. Five themes emerged: (1) knowledge and skills development; (2) self-efficacy and confidence building; (3) clinical reasoning and decision-making; (4) communication and empathy; and (5) engagement and pedagogical acceptability. Collectively, these studies demonstrated consistent improvements across cognitive, affective and behavioural learning domains.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nepr.2026.104878 


[bookmark: _Toc234401632]Teaching nurses to talk to parents
Source: Nurse Education in Practice
In a nutshell: In this study a team of researchers, led by Tahani Almkhlafi from Queen’s University Belfast, evaluated the evidence on “educational interventions used within neonatal intensive care units globally to enhance communication between nurses and parents.” The researchers found 13 studies which met their quality criteria. An analysis of the studies elicited three themes which were: 

1. The design of an intervention influenced its effectiveness, particularly through the use of explicit theoretical frameworks and the extent of stakeholder engagement
2. Interventions employing experiential learning approaches were generally effective, but their impact in practice was constrained by feasibility challenges and systemic barriers, such as a high clinical workload
3. The quality of the evidence base was impaired by methodological weaknesses, including an over-reliance on self‑reported outcomes, small sample sizes and short‑term follow‑up.

You can read the abstract of this article at
https://doi.org/10.1016/j.nepr.2026.104879 


[bookmark: _Toc234401633]Are you ready for micro-credentials?
Source: Nurse Education Toda
In a nutshell: In this study Jakob Renko, from the University of Primorska in Slovenia, led a team of researchers examining the ins and outs of micro-credentials (MCs). 19 people were interviewed for the study which found that “the most commonly mentioned potential challenges of MCs implementation were the regulation of knowledge output, accreditation of MCs, funding, and a lack of workplace communication. The most frequently occurring opportunities and advantages were the accessibility of education and training, competence improvement, career development, and standardisation.” The researchers concluded that “MCs could help develop better competence in specialised fields of healthcare, individual interventions, and non-technical skills, as well as fields that are not strictly related to nursing, such as management and mentor training.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107199 


[bookmark: _Toc234401634]Are nurses ready to care in the community?
Source: Nurse Education Today 
In a nutshell: In this study Qiuping Tang, from Southwest Medical University in China, led a team of researchers investigating the theory-practice gap in “undergraduate community nursing education.” The researchers interviewed 15 nursing students who had finished their two-three week community placement. Three themes emerged from the interviews which were: “(1) gaps, manifesting in individual competencies, pedagogical aspects, and healthcare system; (2) factors, including individual aspects, environmental aspects, and systemic issues; (3) strategies, focusing on enhancing talent development, adjusting teaching plans, and building collaborative mechanisms.” The researchers concluded that the theory-practice gap was “primarily influenced by factors such as the disconnect between theoretical and practical curricula, uneven teaching quality, and insufficient support from community institutions.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107215 


[bookmark: _Toc234401635]Risk perception, professional identity, and patient safety
Source: Nurse Education Today
In a nutshell: Risk perception can be an important part of life as a nurse and in this study – led by Afen Zheng from Wenzhou Medical University in China – a team of researchers investigated the link between risk perception, professional identity and patient safety competency in a sample of 204 nursing postgraduates from five universities. The researchers found that “adverse event risk perception, professional identity, and patient safety competency were all positively correlated with each other.” Risk perception and professional identity were “significant positive predictors of patient safety competency,” and professional identity “partially mediated the relationship between adverse event risk perception and patient safety competency.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107216 


[bookmark: _Toc234401636]Looking after the dead and dying
Source: Nurse Education Today
In a nutshell: In this study a team of researchers, led by D. G. Bove from Roskilde University, asked 18 nursing students about their experience of patient death. Three themes emerged from interviews with the students which were:

· Death is minimized and often concealed from students in the ED
· Facing death: emotional impact and the absences of support
· Caring in the absence of guidance and rituals

The researchers concluded that “the findings reveal a significant gap in nursing education, where care for dying or deceased persons and their relatives remains marginalized despite its clinical relevance. Addressing this gap requires the integration of structured and supportive learning opportunities into nursing curricula, including simulations, supervised practice, and emotional debriefing, to help students develop the knowledge, skills, and emotional resilience needed to provide high-quality care for dying individuals and their bereaved relatives in emergency settings.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107223 


[bookmark: _Toc234401637]Proactive personality, deep learning and innovation
Source: BMC Nursing
In a nutshell: In this study Qing Guan and Lina Meng from Harbin Medical University investigated the links between proactive personality, deep learning, and innovative behaviour in a study of 1,885 nursing students. The researchers found that proactive personality had a significant positive correlation with the deep-learning approach which, in turn, was linked to innovative behaviour. Deep-learning mediated 38.98% of the relationship between proactive personality and innovative behaviour.

You can read the whole of this article at
https://doi.org/10.1186/s12912-026-04609-9 


[bookmark: _Toc234401638]Are there no limits to the marvels of mindfulness?
Source: Nurse Education in Practice
In a nutshell: In this study Fadime Kayuncu from the University of Health Sciences in Ankara, and Bugse Yuceer from Bremen University studied the effects of mindfulness on 44 nursing students. 22 of them did some mindfulness whilst the rest were a control group. The mindfulness group too part in a “three-week, culturally adapted mindfulness-based programme delivered online.” The researchers found that “compared with the control group, students in the intervention group demonstrated a significant reduction in perceived stress and significant increases in psychological resilience and academic self-efficacy over time.”

You can read the abstract of this article at 
https://doi.org/10.1016/j.nepr.2026.104888 


[bookmark: _Toc234401639]What makes people remember life-support training?
Source: Nurse Education in Practice
In a nutshell: In this study Tara Kelly and Linda Devaney from Atlantic Technological University in Sligo reviewed the evidence “relating to the retention of cardiopulmonary resuscitation (CPR) skills and knowledge following Basic Life Support (BLS) training among nurses.” The researchers found 13 studies which met their quality criteria. “Three themes emerged: skill decay post-training, particularly in compression depth and ventilation accuracy; the impact of training intervals, with shorter, more frequent sessions associated with greater retention; and the effectiveness of technology-enhanced training. Tailored training and real-time feedback supported skill retention.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nepr.2026.104889 


[bookmark: _Toc234401640]Social and emotional learning in nurse education
Source: Nurse Education Today
In a nutshell: Human beings are social creatures who depend on the emotional bonds they form with others to nurture and sustain them. In this study Yoonjung Ji, from Gachon University in Korea, led a team of researchers who examined “the social and emotional learning essential for nursing students and nurses within the Collaborative for Academic, Social, and Emotional Learning framework.” The researchers reviewed the evidence on this topic and found 18 studies which met their quality criteria covering 2,952 people. The researchers found that “social and emotional learning was consistently associated with enhanced adaptation, communication, leadership, relationships, and clinical performance. Effective strategies included blended learning, simulation, reflective activities, and mentorship, which are aligned with Generation Z's learning preferences.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nedt.2026.107221 


[bookmark: _Toc234401641]What do nurses learn from going to prison?
Source: Nurse Education in Practice
In a nutshell: Investigating nurses in prison were a team of researchers, led by Mariela Aguayo-González from the autonomous university of Barcelona. They interviewed 20 second-year nursing students about their experience on placement in a prison. Three themes emerged from the interviews:

1. Students’ personal development as mediated by exposure to non-traditional care contexts
2. Service-Learning as a meaningful approach, which facilitated the development of non-clinical competencies—particularly empathy, cultural competence, social responsibility, teamwork and reflective capacity—through real-world application and reciprocal learning
3. Understanding the culture of correctional settings, characterized by a trajectory from transformative insecurity to the humanization of incarcerated individuals, supported by key relational and institutional factors.

The researchers concluded that “service learning in prison settings fosters non-clinical competencies through structured reflection and community engagement, transforming students' initial insecurity into meaningful learning. This innovative approach challenges assumptions about incarcerated individuals while requiring pedagogical support for emotional safety and maximum educational impact.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nepr.2026.104890 


[bookmark: _Toc234401642]Sticking a patient in the Gibbs reflective cycle
Source: Nurse Education in Practice
In a nutshell: In this study a team of researchers – led by Cansu Polat Dünya, from Istanbul University – investigated what happened when 30 second-year nursing students took part in a session where a patient with multiple sclerosis talked about what it was like having the condition. Afterwards the students wrote “individual reflective reports structured around the six stages of Gibbs’ Reflective Cycle (description, feelings, evaluation, analysis, conclusion, action plan). Four themes emerged from the nurses’ reports which were:

1. Exploring the individual and psychosocial dimensions of illness experience in professional learning
2. Emotional transformation and empathy development
3. Encountering real life at the limits of theoretical knowledge
4. Professional nurse approach and action planning

The students reported “heightened awareness of daily-life losses and uncertainty, stronger empathic and ethical sensitivity, recognition of the theory–practice gap and the need for individualised, holistic care. Reflections also included concrete intentions for future communication, psychosocial support and patient empowerment.”

You can read the abstract of this article at
https://doi.org/10.1016/j.nepr.2026.104887 


[bookmark: _Toc234401643]Agreeableness, conscientiousness and empathy
Source: Healthcare
In a nutshell: In this study a team of researchers – led by Sonia Prieto de Benito from the University Hospital of Valladolid in Spain – investigated the links between personality, resilience and empathy in a sample of 66 third- and fourth-year nursing students. The researchers found that higher levels of agreeableness were associated with higher total clinical empathy and perspective-taking and that higher conscientiousness was associated with higher total empathy, perspective-taking, and compassionate care. Resilience was not found to be associated with empathy.

You can read the abstract of this article at
https://doi.org/10.3390/healthcare14111454 
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